














































































































































































































































































































































































































次の表 1 に示す。 
 
表1 身近な当事者に対する態度 
①ポジティブ ②ネガティブ ③両方 ④ポジでもネガでもない






































生涯学習とキャリアデザイン - 5 -
また、それぞれのカテゴリーが回答全体に占め
る割合を、図 1－1、および図 1－2 のグラフで示
す。先に断ったように、本研究は統計的な処理を
目的としておらず、ここに示される数値や割合は、
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ま 、それぞれのカテゴリーが回答全体に占め
る割合を、図 1－1、および図 1－2 グラフで示
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含まれるものは B に、C が含まれるものは C に、


























































































含まれるものはB に、C が含まれるものはC に、













なる割合を、次の図 2－1、図 2－2 に示した。 
①ポジティブ ②ネガティブ ③両方 ④ポジでもネガでもない
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Conflict and acceptance when involved in a relationship 
with classmates who are with developmental disorder
　This study clarifies how various conflicts 
people have when they are in a relationship 
with classmates who have developmental 
disorder. In particular, the author aims to 
clarify the conflict when the classmates are 
not close nor familiar.
　She conducted a free-form question about 
what participants think about classmates 
with developmental disorder who are not 
familiar nor intimate with themselves. 
As a result, the following characteristics 
were found in the description. First, many 
negative statements are written, compared 
to the statements about familiar people with 
developmental disorder. Second, there are 
many descriptions about third parties. This 
suggests that they have five conflicts by 
being forcibly involved in relationships with 
classmates with developmental disorder. The 
first is the difficulty in direct communication 
with the classmates. The second is the stress 
that classes are frequently interrupted by 
the classmates. The third is the question that 
one may feel discriminatory. The fourth is 
not knowing the proper attitude toward the 
classmates. The fifth is the concern about 
relationships with third parties.
　This study revealed that not only the care 
of classmates with developmental disorder but 
also that of their classmates is important for 
the realization of inclusive education.
